i " = w x

THE HALF MOON YOURG PEOPLE'S THEATRE

W w

AAREKTA JUTA
THE SECOND SHOE

" W W i s
A theatre=-in=-aducation programnsa
for 9 = 11 year olds

Summer Term 1990
= ¥* * st

L
5

The programme was devised by the Company
% % % * ¥

Cast List
Suplaielll!-ﬁlllllliil --------- SFII'lIﬂl.'E. Uﬂf.l:.i_an.ﬂ
Salirna.. ------ ll++|lli-i|lll.-.'::ﬂ.i'!El.'|l.[n HESﬁ-a
H-L_ Hﬁhi.m. B I R T L R S A e S uahﬂ E'I.I:{'El:ii m F':|-|.E-'l.'|:||-|
ﬂ]:' ['jﬂ]"f-il'la lllll llllllliillll-ﬂuuglaﬂ :'!-il_'lﬂ]_air

Directed }-":r'--ll!-illli-i-lllili--iﬂ'&hﬂff:'lh Bestwick
]}'ESiE.HEd Iu:!l" ----- resaaraas s ss RONE Laa

St'&ﬂe l"'j‘unagerlll+llliiilll--i1}ﬂ[][]}r E{HEHTI
Costume Ass iEtH Misssssssssasss lOBCESS Htf_ht-ﬂrﬂ
lﬁl-dminiatraturlll!--lllli--l.-ll.ll.l-.l.]i].af}r HELI:H]_‘EE
TEEEI]EL—HI Pﬂck!l-!li--!l-lll-ii--.ﬂnl'lE |-.|[:l:.|'l,E!
Bengali Typesetting.isssssssKamal

i e 3 i %

The Half Hoon Young People's Theatre is financially assisted by
GL A, LBLS . LPBTH




Learning is the light
that leads
into everything lovely
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WHY CHILDREN DON'T GO TO SCHOOL

Education is a priority worldwide, in the developing countries
of the South with their relatively tiny budgets, ne less than
in the enormously wealthy techno-industrial countries of the
capitalist Horth.

hli countries provide some kind of schooling for their children
and young people, whether it is entirely free - including food
at bearding=-schools = as in Cuba, or with a substantial private
sector as inm Chile, and in all countries of the world education
15 valued as a means of enriching both the state and the
individual.

However, not all children are able to bemafit fully from
whatever education their country provides. The reasons for
this are reflective of other tensions or problem areas in the
body pelitic. The following is a brief summary of what factors
may limit children's access to education worldwide, with
specific reference to countries where such factors are
particularly clearly demonstrated.

South Africa

Black children in South Afriea suffer from an educational
system that has been seriously underfunded as a matter of
central government apartheid policy. Apartheid in itself is a
major reason for black children's having only limited access to
schooling:

When multiple types of education system exist,

each tailered to the needs of a certain racial

group as allowed by the dominant racial group,

how can parity of access be said to exist?

Maree (see bibliography)

Many schools provided for black children, such as those in the
townships like Soweto, are appallingly ill-equipped in
comparison wWwith white schools: one Soweto Junior High School
for example has to share premises, classrooms apnd all
facilities with a primary school. There are insufficient books
and other teaching materials, and very often the lack of
electricity in the evenings means that classrooms can't be uged
for extra-curricular activities or adult education.
The use and teaching of language in South African schools also
disadvantages black children. Mother-tongue languages are
largely ignored and/or devalued in education policy, with most
teaching done through the wmedium of English. But the
acquistion of Emglish - which is after all the main world
language for trade and communicatien - is not an unmixed
blessing ( leaving aside the fact that the learning of it is
forced en te black children ), because since the Education Acts
of the 1950's it has been government policy to use non=native
speakers of English in black schools, so that children have
been taught not only in a foreign language but also by teachers
whose own command of that language may not be adequate for the
purpose. Until the mid 1970"s, the sovernment decresd that
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black children should receive some subject tuition, for example
Maths, in Afrikaans. This was deeply offensive as black people
experience Afrikaans as the main language of oppression. The
cowebto uprising of 1976 started as a school boycott of
Afrikaans-taught classes. 176 people died. including children,
and over 1000 were injured before the gaovernment abandoned the
ruling.

It is clear from the end of the preceding paragraph that
political activity directed against apartheid structures is
also an obstacle toe black children's educational success. Such
heavy pressure on very young people - primary school children
have been invelved in protests - also has far-reaching
psychological effects which may in themselves prevent a child
either from returning te school or from getting the best out of
her/his education.

Black parents value education highly and want it for their
children. They hope, as do millions of disadvantaged parents
all over the world, that their children will have a better
opportunity to achieve their ambitions than they had
themselves. But generally in South Africa only 4.1% of black
children reach standard 8 - the minimum required for further
education - apd even fewer, only 1.6%, reach standard 10. 1In
poorer and dislocated areas for example those into which large
numbers of black people have been forced to move, evan this
level of attainment is unlikely. And because there are
restrictions on the number of black people permitted to settle
in urban areas, many black children are prevented from
attending higher education establishments.

In South Africa then a combination of poverty and state policy
limits the access to education of black children in all areas
of the country.

Bang ladesh

Access Lo education in Bangladesh depends mainly upon economic
factors. Firstly, although primary schooling iz free,
textbooks and other materials have to be paid for by parents,
some of whom simply camnot afferd the extra expense. Secondly,
children are often needed to work on the family's land, or in
the home, or as wage labourers, to provide essential family
income. Approximately 90% of Bangladesh's population live in
rural areas, where working onm the land is the main source of
employment. But a large part of the land is concentrated in
the hands of a few landowners - 48% of the land is owned by
5.3% of the people - which means that 50% of Bangladeshis are
"functionally landless" and have to work ss casual labourers.
Both landless families and families who farm their own land
need extra hands in the fields, whether those fields are their
own or somecne else's. Education is thus disrupted and there
is widespread illiteracy. The following extract describes
traditional Bangladeshi education and indicates some of the
peints at which children may lose their access to the system.
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"Education is not compulsory in Bangladesh, and by no meansz all
children go to school regularly. Many families can afford to
glve their children only a limited education. Although primary
schooling is free, the children must provide their own
textbooks, and these may cost more than the family can afford.
Secondary education is not free, so parents must pay school
fees as well as buying costly textbooks. Consequently, many
children who start school are unable to go on to complete their
education.

In addition, many children have to leave school after only a
few years in order to help their parents in the homestead or on
the land. As farming is the only form of work available in
large areas of Bangladesh, some parents feel that children
should learn how to farm the land, rather than the subjects
they study in school, which will be of little use later in
life. The Government of Bangladesh is aware of this problem,
and is now attempting to remodel the education system to
include a greater emphasis on agriculture, science and
technnlngy which wilg provide more suitable training for the
children's future work.

There are over &1 thousand primary schools in Bangladesh so the
majority of children can attend a local school. Most children,
in fact, begin primary education and class ane is always well
attended. Frequently there are over 50 echildren in class one,
but in later classes there may be only 10 to 15 children in a
class. Only 10% of the boys and 3% of the girls who start
class one continue their schooling until the last class of
secondary scheol. Children in Bangladesh usually enter class
one of the primary school between the ages of 5 and 8. There
is, therefore, quite a wide range of ages in each class.

Every primary school has five classes and all schools in
Bangladesh follow the same courses and use the same textbooks.
These textbooks have recently been updated and rewritten, and
the children can buy them all at the local market. Children in
the First 2 classes of primary school write on slates which are
provided by the schools. After class two, they use paper and
pencils, which are also provided by the schools.

A gong rings at the school to mark the beginning of each school
day - usually around 10 o'clock in the morning. In most
primary schools, the first two activities of the day involve
the whole school. The children and teachers gather together to
sing the national anthem, and then go outside the school for
physical drill exercises. These exercises are very popular
with the children and schools often enter competitions or give
displays of their skill. Following the drills, the children
usually return to their own classes and their lessons begin.
Classes one and two learn Bengali and arithmetic. From class
three onwards children also learn social studies, general
science, Arabic and English.
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Lessons are quite formal. Almost all the work centres arcund
the textbooks, with the teacher explaining passapes on the
blackboard. The children read passagaes from the text, copy

them on to slates or paper, complete exercises, and then learn
parts of the text as homework. The folleowing morning they are
tested on the work they have learned the previous day. At the

end of each school year, the children have to pass an

examination to go into the next clsss. IF they fail they have

Lo stay in the same class and repeat the year's work.

Secondary schools
After class Five children may go on to secondary school where

they remain until class 10. Secondary education in Bangladesh
15 expensive; parents have to pay school fees, and the numerous

textbooks the children must have cost a lot of money. There

are fewer secondary schools than primary schools in Bangladesgh

and usually one school serves villages in a large area. For

many secondary school pupils this means walking long distances

each day Lo the nearest school. Sometimes during the monsocon

it is impossible for the children te reach the school and they
nave Lo stay at home until the storms and floods have subsided.

secondary schools are generally co-educational, apart from
those in the towns. For the education of girls this posaz a
major problem, because in Bangladesh most girls of secondary

age observe purdah. This means that they can no longer attend

school with beys. It is very rare, thersfore, for girls from
the villages to go on Lo secondary scheol. But in the towns,
such as Sylhet, where there are secondary schools for girls,

the number of girls remaining at schosl is slowly increasing.

Secondary school facilities and buildings vary greatly from
area to area. In the past it was usually prospercus local
people who gave money for new school buildings; during the

1950's and 1960"'s many of the better built schools and colleges
wera fipanced in this way. Today the maintenance and extension

of scheol buildings still depends largely on pifts From the
more prosperous members of the community. For instance, the
bangladeshi community in England has sent money to schools in
Bangladesn to equip science laboratories and to repair

buildings which were badly damaged during the monsoon rains and

the War of Independence.

In class eight, children at secondary schools choose the exam
subjects they want to take at Secondary School Certificate
(55C), which is the equivalent of '0' level. At most schools
they can choose between humanities and seience gsubjects. The
humanities subjects are history, peography, civies and

economics. Science consists of physics, chemistry, biology and

additional mathematics. English, Bengali and maths must ba
taken by all pupils.

@

“

—— N e S e e e ||
%
- % —

e
m

=y



@

Some of the secondary schools in the towns can give pupils a
wider choice of subjects to take at 55C level. For instance,
in Sylhet Town pupils may choose commerce, cultural arts or
agricultural science. In the more rural schools, with fewer
teachers and less equipment, pupils are far more restricted in
their choice; it is not uncommon for the humanities subjects to
be the only ones offered,”

Photographs from Bangladesh
see bibliograpny

The government is well aware of the problem with illiteracy and
has gone some way towards improving both the content and the
form of education. The establishment in 1976, in conjunction
with overseas development agencies, of the Gono Patshala =
People's School project is a step towards providing people with
an education they can use in their daily life. This begins to
tackle the interdependent problems of illiteracy and economic
deprivacion.

Hicaragua

Like children in Bangladesh, children in Nicaragua are also
needed to contribute towards the family income, which limits
the time avallable for their attendance at school. Children
work seasonally from the age of 8 or 9 years in the cotton and
coffee-producing areas.

A major aim of the Sandinista government since the revelution
has been the eradication of illiteracy and the provision of
adequate and suitable education. Schooling is free:; and the
Literacy Crusade mobilisation of 1979 sent literate young
people to live with and teach rural people who had had little
or no formal education. The aim of the Schools' Building
Canpalign was to solve the problem of "too few schools in toe
few places'. The aim was that no child should have to travel
more than 3 or 4 km to school. It is mostly primary schools
that have been built, and the Campaign has had a high degree of
SUcCCEess.

Folitical factors alse affect Wicaraguan children's access to
education. Although schooling is free for all children from 7
te 17 years of age, the war with the Contras and the economic
blockades by the US have seriocusly weakened the infrastructure
and the economy of the country, so that already-limited funds
nave had te be diverted to crisis areas. Such encrmous
political upheavals result in small human tragedies: one rural
family hosting a worker-visitor from the UK was unable to send
their small boy to school because he had no shoes.




Access Lo schooling in the UK tﬁag& |
1t there 1s a common factor that prevents children worldwide

Erom having full access to education, it is probably poverty,

of the individual or the state or both. In the UK, with its
long-established system of compulsory educatien, the situation

ig slightly different, alhough it could alss be arpued that

most children are prevented for financial reasenz from

benefiting from the most prestigious education available, that

offered by the public schools, .

The state education system provides free education for all
educationally-normal children from 5 - 1§ years of age. There
are also a small number of places in nurseries and NUrsery
classes far 3 - 5 year olds though nothing like encugh, so at a
very early age many British children miss out on education
because of insufficient government Eunding.

The main ways in which British children's sccess to education
is compromised, however, are underachievement and absenteciagm.
As both apply mainly to secondary school children, I do not
propose to Ereat thenm in any detail here. It is important te
note, though, that the numbers of West Indian children
underachieving are disproportionately high in comparison with
their Asian and white British classmates. Recent studies have
shown that Asian children, whether British-born or not, improve
significantly in performance according to the degree to which
they are or have become fluent Iin British culture.

Absenteeism including such phenomena as schaol refusal, truancy
and absent-without-parental-leave is sociologically linked to
"multiple adverse home conditions, low social class, and
deprivation " (Disaffection From School, see bibliegraphy); but
schools, parents and the children themselves each have 5 role
to play creating the specific set of circumstances that leads
to an individual child becoming alienated From school.

An approach to the solution

Ihe solution lies partly in a careful and imapinative
restruocturing of curricula for less academically able children,
S0 that tie chances of such a student's succeeding are
incraased. This leads to feelings of greater self=yorth, and
makes a cinild less at risk of becoming disaffected. The
cooperation of parents is essential, if the school's aime and
metnoeds are to mean anything important to the potentially
disaffected child.

Disaffected children in particular need encouragement,

Multi-cultural education

Without wishing to jump to the extreme of

belittling the real contributions that

Luropeans have made to the world, perhaps

the first question to pose is: "Why should

we ever have thought that other people

would want to be more like us?' (J & J: 147).
Mary Worrall's summing-up of her thoughts on multicultural
education serves as a good starting-point for this briaf
discussion of what is beipg dene or could be done to redress
the balance in UK education in order that the diversity of
cultural experience in the lives of all pupils may be more
fully represented,

Recent work on the multicultural eurriculum has emphasised the
need to abandon any notion of & pre-determined set of
objectives and themes into which 'other people's' cultures must
Fit, and instead to place cultural and ethnic minority proups'
own experiences firmly at the centre of the process of
education. This approach encourages all children, in whatever
subject area they may be studying and at whatever leval they
may nhave reached, to stand outside their awn enltnral naeme and



agssumptions, even if only temporarily, and thus to begin
developing a world perspective rooted in but not entirely
shaped by their own cultural experiences. It ig worth queting
in full Mary Worrall's supggestions for beginning this process
because they demonstrate how culturally unbiased, non-
ethnocentric techniques for discovering and evaluating
information in any subject area may be developed by children
thinking specifically about their own cultural experiences:

Rather than introducing children in Western countries
te the supposed deficiepncies and needs of people of
whose culture they as yet know nothinz, we too could
start with a guestioning and analyzing process near
home :

- What are the effects of the cutback in countrey

bus sarvices?

Why vandalism?

Why have motorways been built so close to homes?
Why do we need special institutions for the old?
Why do we have so much waste stuff to dispose off
Should they build a rubbish crusher in South Oxford?
What changes have happened in the neighbourhood,
village, town, for the better or for the worse?
Why are so0 many Europeans so fat?

Are all our household objects necessary, beautiful,
useful?

([N A R A |

These questions, suitably adapted - for instance, rephrasing
the one about Eurocpeans being fat so that fat children in the
class are not made to suffer because of their weight - could
form the basis for a discussion of 'the way we live in the UK',
followed by specific work on another culture, for example
drawing up a list of appropriate questions about Bangladesh,
after working through some basic information material.

" It is time to make use of langug§e diversity"

I want finally to touch on the role of language, spoken and
taught, in the development of a truly multicultural curriculum.
The Half Hoon Young People's Theatre is fundamentally committed
to producing high=-quality bilingual theatre fer children, to
support and strepngthen the innovatery work in mother-tongue
teaching already being done in Tower Hamlets primary schools.
We believe that a child is strengthened in his/her own culture
by hearing his/her mother=tongue used in performance and that
this in turn helps to build stronger links between the home and
school wihich further increase the child's chances of success at
school. We want toe question the culturally-biased assumption
that the knowledze of one or more European languages is an
advantage whilst being multilingual in Asian or African
languages is5 a potential problem. We also believe that every
language is a "window on the warld"', that culture is embodied
in language, and that therefore bilingualism offers a child the
oppertunity of standing outside her/his own culture and




developing the kind of non-ethnocentric critical perspective
discussed sarlier.

a child's culture, and the mothar=tonzua

Te sum up, respect for
tnrough which that culture is learned and expressed, are the
main ways in which the access of underachieving and disaffecte

n
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ucation system may be radically improved.
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ABOUT
et soa=ntwr EDUCATION

1. What do you think "education" is?
Z. Does education happen only in schools?
3. What are "skillg"?

4. Do you learn skills in school? If so0, what skills?
Where else do you learn skills?

3. What skills de Sophie and Salima have?
How did they learn them?
Could you learn these skills?
Would you have to learn them in the same way?

Uur country is an industrial, high-technology society.
Find out what these wards mean.

What skills do you need to live successfully and safely in this
kind of society?

Where and now do you learn these skills?

If something went wrong with our high-tech society, how would
We survive?

And what skills would we need?

Do you or any of your friends or family have these skills?



CHILDREN
AT Ao Ty
WORK

HMany children across the world have paid jobs even whem they
are quite young. For instance, in the crowded towns of
Colombia in South America, younz boys of B8 or 10 years old work
4s swWweetsellers or car attendants. Here are two of these boys'
stories:

Jesus Antonio Pinella is ten years old. He lives

and works on the streets of Bogota, Colombia. He
says: ' I went to live on the street because my
mother is very poor. There are eight children. So

I went off to get food for myself. I look after cars
for about fifty or sixty pesos a day. Sometimes 1
stay out all night looking after cars outside the
disco. It is difficult living on the street. There
is nowhere to wash. I often get cold at night, and
sometimes I get sick.'

Luis Tacheco is5 fourteen years old. He sells
cigarettes on the streets of Bogota from B o'clock

in the morping to & o'clock at night, usually without
taking a rest. 'I usually sell about twenty packets

a day. I get five pesos on each packet. All the
money goes to my mother to buy clothes and food. Hy
father tries to get work as a handyman. He only knows
how to paint. I earn more than he does.'

Why do Jesus Antonie and Luis need ko work?

Peso is the name of the money in Colombia. Find out how much a
peso is worth in the money we use in this country. Now try and
work out how much money the boys earn for their work. Do you
think this is a good rate of pay?

Wnat do you think Jesus Antonio does when he is sick? Who
would look after him?

Luis' father can't get work even though he has a skill. What
skill does he have? And why can't he find work?

What special skills do Jesus Antonio and Luis have that help

them in their life on the streets? How do you think they might
have learnt these skills?

Wnat do you think Jesus Antonio and Luis enjoy about their
lives? low could theicr lives be improved?
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In India, Bangladesh and in African countries such as Kenya,
young girls look after their younger sisters and brothers
aswell as helping with the household chores like collecting
water and preparing food. Mazeda Gayen is a nine-year-old pgirl
from Bangladegh. The photographs overleaf show us quite a lot
of agpects of Mazeda's life, ineluding the jobs she has to do
around the house, and the jobs done by the rest of her family
in their village.

Older children, especially boys, work long hours in the fields.
By the age of 10, they may be in full charge of the village's
pasture animals such as sheep or goats, and at 12-years-old
they work as long as an adult, for half-adult wages. In India
alone, 16 million children work in the fields or at home, for
very little money.

But not all children's work iz farm-work. In Iram, there is a
long tradition of carpet-making, and for this job children's
small fingers are more nimble than those of adults. Shariar
started learning to weave on his eighth birthday. Overleaf, you
can read his story and see a picture of the beautiful carpets
he helps to weave.

In the UK children also work, although there are laws to say
how much they should be paid and how many heours they are
allowed to work at certain ages. These are some of the jobs
that children in the UK may do:

paper round

helping on a market-stall or in a family shop

babysitting

acting, singing or dancing on TV/radio, or in films and

theatre

modelling clothes for catalogues or magazines

helping on the farm.
These are jobs that could be done by childrem still at school,
as Saturday or weekend work or holiday jobs, but some older
children and young people have jobs which are more like adult
work, to give them a taste of what working is really like.
During the rehearsals for Aarekta Juta = The Second Shoe, the
actors were remembering their own experiences of working when
they were teenagers. Here are their stories:
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andva's S{ory

My mother decided it was vital that before I went on to further
education, I should 'suffer' a little and find out what it was
like to do a "real' job (i.e. manual labour) so she kindly
found me one, without priocr censultation, in a factory -
stuffing toy furry animals! Hy mum also worked in the toy
factory and we both hated it.

Work started at 8Bam and ended at Gpm, with a ten minute tea-
break in the morning and a ten minute tea-break in the
afternoon, and nalf-an-heur fer lumch,

I told my mother that I felt affronted at the blatant
exploitation of the workers. We cut, sewed, stuffed and packed
cuddly toys for appreoximately 12p & ge, and the toys were sold
at a retail price of approximately £50!!

I vowed to get some kind of formal training so that I would
never, aver have te go through such fruitless toil ever
again...

e e e — A —————

(Cahedun's story

My part-time job was working as an Administrative Assistant Ffaor
Leeds City Council doing general office work like answering the
telephones, taking messages, collating, and using the word-
processor.

With the word-processor my employer showed me how to use it and
then told me to write the instructions z=o that I would remember
the next time.

From there I learnt that if there was apything I didn't know
how to use or do, I would ask and then take potes so I wouldn't
have to ask all the time. Even when you're answering the
telephone you need skills, and a polite manner. In fact, in
any job you do, you need skills.

i e e e
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Shariar the weaver — lran

Apart from working in the home and on the land, young
children sometimes take part in more skilled, specialised
work, For certain jobs their small, nimble fingers are
quicker and neater than those ofan adult. Shariar and his
family live in 8 small village in [ran. They are weavers.
They make beautifully coloured and patterned carpets,
Shartar's etghth birthday was an important dey for him,
It was the day he began to learn all there is to know about
this anclent and skilled craft. From that day on. he
hecame 2 working msember of the family, rather than a
child with no responsibilities.




Part oof the tracitionsl patiern, What doas i§ showe”

& First af all he learnt how to make a loom, |
This is the wooden frame on which the carpet is
wovert. Sheariar ard his father set off by mule o
fird somee poplar trees, which grow particularly
bl el siraight, The logs used o make the loom
rridsl be very straight so that the poilern on he
carpel s regular, Then he wotched as his mother
cuit the wool from he family's sheep and washed
it, first in the village stream and then in g tub of
hat zoapy water, After fhe woal Fed dried i the
hot sun, s moether spun the wool inle strands.

Shariar's next lesson was how to recogriise
and qather the different wild plants whese fowers
and roots provide dyes. These give the carpets
their rich and glowing colours. After the first
strands of wool had been dyed deep reds and blues,
Shariar ard his fother began to design the carpet.
They worked out a marvellous pattern, I ncluded
pictures of camels, birds, irees and flowers, and
they drew it onto the dry med walls of their small
hotise. Then they could look at the design as they
were weaving and as the multi-colowred carpet
grerdisally grew bigger.

Finally, Shartar learnd how Lo weave Lhe
stramnds of colpured wool backwards amd forwards
acress Ehe Toorm, IE was very hard work but ax the
weeks ware on and the paitern developed wmder
Sharlar's nimble fingers, his confidence and
excitement grew. This first carpet took almost a
wear to compiete. By the time Shariar was nine
years old he weas well on the way to hecoming arm
expert carpet weaver and hod setiled down 1o
wirrkin ar long and exhrwsting day, every day, ?
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Wnhy speaks he proverbs? Because he would speak truth.

A proverb is a wise saying. “Proverbs contain important and
useful information in just a few words, so they are easily
rememberead.

Look at the list of proverbs below, and plck out any you
already know.

Do you think what the proverb says is true?

Can you find any proverbs in the list that are the same in
meaning? And are there any that are opposite in meaning?

Who works, who sats? Bangladesh
People despise what they don't understand West Africa
A roaring lien kills no game West Africa

It is possible to have too much of a good thing
L

Diseipline iz the hallmark of a mighty people
Black America

Licttle friends may prove to be great friends
Aneiant Greece

Hecessity is the mothar of invention Ancient Greece
Absence makes the heart gprow fonder LK

Youth and age will never agree Old England
You can'€have too much of a good thing 1]:4

' The river wanders this way and bresks that way - that is
the river's play Bangladesh

To educate a man is to educate an indiwidual. To educate
a woman is to educate and liberate the nation

Out of sight, out of mind UK

Look before you leap France



Proverbs are one way in which information is passed on from
genaration to generation.

Can you think of any proverbs or wise sayings that you'we heard
in your own family? Who says/said it? When do they say it?
What does the proverb mean?

It is usually older people, parents or grand arents, who pass
on information in wise sayings. But you don't have to be old
to be wise. Can YOU think of any important or uUserul
information that a) your best friend should know, or
b) your mother or father should know,or
¢) Your cousin who has just come to the UK
should know??7

lry and make up a proverb that contains this information.
Remember, you need use only a few words in a proverb.

Teachers may want to collect the children's proverbs and have a
'proverb-throwing' session. This is a traditional way in some
Nigerian societies of starting story-telling or another
entertainment.

Start with one person, who must stand up and say a proverb.
S/he then turns to the next person and says, Losako! (Throw us
a proverb!). The next persen replies with her/his proverb.
The seszion continues with each person's proverb being
introduced by Losake! from the previous person.,

RN
ot




DID ¥YOU KNOW...227

There is an old belief that if you wear shoes made from the
nide of a brave or speedy animal, that you toc will be as
brave, strong and fast as that animal.

Faople in the Metherlands were able to make their shoes from
wood because the land is very flat which means that smooth-
soled shoes were eagily able to grip the surface. But in
countries with rough or mountainous land, special shoes with
ridged soles were worn, rather like present-day hiking boots.

Early soldiers' boots were often dyed red. This was to
disguize the bloodstains from the soldiers' toes, injured
during hard marches or training.

Sameks (Lapp people who live in the north of Europe within the
Arctie Cirnleg uzed to wear reindeer skin boots made from the
extra-warm head or leg skin of the animal and stuffed with rush

RCasSs.

Traditional footwear worn in rural areas of Algeria in Morth
Africa is broad, open-toed sandals with thick rawhide soles
which give a firm grip on sand and are also a good protection
against scorpions, sandflies and thorns.

Hative Americans used to make and decorate their moccassins
according to the special custom of their tribe. If a lost or
discarded sihoe was found, it was possible te tell, by the
decorations on it, from which tribe the wearer had come.
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SHOE S AANEK JUTA ot

Here ara some pictures of different types of footwear, ancient
and modern.

#hat kind of terrain do you think each boot or shoe would be
suitable for?

What kind of journey could you imagine going on, if you were
wearing a) tihe South American sandals;

b} the fifteenth century wooden platform shoes;

e} the Doc Mactens?
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WHO DO YOU LIVE WITH? EXERCISE

Aim
To encourage students to draw parallels between their own

households and honseholds in Bangladesh,
To encourage trust and understanding between studants.

Time needed

20 minwtes,

Materials

Copies of the family trees, paper and pens.

Method
® Pot the students into paira.

® Asl the students to look at the trees and then draw their own
family by writing down the name and age of each person they live
with on the ends of separate branches, Remind them to include
Lhemsabves,

® When they have finished they exchange their tree for their
partner's and disouss the similarities and differences,

® [lsing the background notes, the teacher can Lhen start a
discussion about how families differ in Britain and Bangladesh.

Discussion questions

1 How many students have ofder/younger peaple living with
thiem?

2 Would you like to have move older/younger people Iving with
you?

8 Would you prefer to live with your family or vour friends?

4 What are the good and bad things about extended/muclear
other types of family?

& Why are there different types of Family?

[DHARA T0 DUNDEE
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3 Feeding the cows

4 Washing a cow



Looking after ourselves Core Pack

6 Mother’s jobs

Ma cooks the meals, usually two a day. The main meal is at 1

lunch time and it usually takes several hours to prepare the .H;—..—-.-mm todo

vegetables and the rice. The rice must be cleaned up and

washed before it's boiled; and the spices for our vegetahle 1 Make alist of the jobs your mother does at home, Draw a
curry have to be mixed properly and ground. picture, or take a photo of her doing one of these jobs, and
She makes one meal late in the morning, and ancther in the S iE S sl she e king oraat.

evening. Every morning she washes our clothes at the .

tubewell or in the pukkur, and tidies the house. She alsa has 2 Find out what the words de-husk and tubewell mean.

to make and mend our clothes. 3 Ask your mother to help vou write about something she
Orne big job is de-husking rice, which we do at harvest time does really well, saying why she likes it and why she finds it
outside in the bari with our dekhi. In the first picture two interesting or worthwhile,

neighbours are helping Ma. They push their end of the dekhi . ;o

down with their feet and then let the other end fall again and 4 Imagine you are the dekhi : write a poem about the work
again on to the rice which Ma pushes round in the hole in the you do.

ground. She has to watch her fingers! It takes all day to de-

husk about 36 kas of rice.

After that Ma has to winnow the husks away by tossing the
rice up and down in the wind as you can see in the second
picture.

Bengali words
pukkur - the pond where we store our water

bari - our courtyard, and the buildings round it

: ..m.:n... ; ._..,...,......:, Y .ﬂ dekhi - the big wooden machine for de-husking rice

h M e il . & Ot Efunatin
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Looking after ourselves

4 Men’s jobs

Like most of the men in Panishail, our village, Baba spends
most of his time working on the land. He gets some help from
Abdul Eahman, and also from Ghujur Ali, who lives close by
and earns some money by working for us. Baba says Ghujur
Aliis a very good friend to him. The first picture shows Baba
looking carefully at one of our calves.

Baba alse looks after all our farm implements, the cart, and
the house, doing repairs when they are necessary.

To plant rice you have to clear and level the land, then plough
it with a bullock plough. The rice seedlings are planted out by
hand in the flooded fields. Harvesting and threshing are also
done by hand: so you can see there is plenty of work. The
second picture shows Abdul Rahman ploushing with our
bullocks,

Another important job for men is to go shopping. The third
picture shows Abdul Rahman at the market in Kashimpur. We
don't have a market in our village.

Caore Pack

Things to do

1 Look at the picture of Abdul Rabman shopping. In what
ways is this kind of shopping differert from the shopping
your family does? In what ways is it the same?

2 Make a list of the jobs vour father does at home, and the
tools and equipment he uses.

3 Find out what the words bullock, seedlings and threshing
mean.

4  Make up an argument between Mazeda's father and her

brother Abdul Rahman about who should do which jobs
today, What do they say to each other?

B Oalar Ecicrnan
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Looking after ourselves

11 Cooking

We do all our cooking over our chula, a cooking stove made
of hardened clay with a hole in the middle where the fire
burns, and a hole in the side to put the wood in. The pot, or
pan - if we are cooking chapatiz - sits on top.

In the first picture | am looking after the fire; the twigs and
leaves are for burning. It gets rather smoky sometimes, We
are cooking rice in the pot. Meanwhile Ma gets on with
preparing the vegetables. In the second picture you can see us
ladling the cocked rice out of the pot while Ma cuts up
pumpkin for the evening meal which we are getting ready at
the same time. On the ground next to Parvin is the upturned
lid of the pat with & mixture of potato, onion, and spices in it.

Some of the rice is left in the pot and Parvin puts the lid on top
with the vegetables in it and takes it off to Baba and Abdul
Rahman whe are working in the fields.

Bengali words
chapati - a kind of pancake

Core Pack

Things to do

1 Look at the pictures and say what sorts of accidents
Mazeda might have while cooking. Are these different
from the serts of accidents you might have at home?

2 Make a list of the cooking equipment your mother has in

her kitchen. Which of the things does she use every day:
what things does she use often and what things does she
raraly usa?

3 lfyou could only keep twelve different things in vour

kitchen, which twelve things would vou keep?

4 What do vou think Maharzan Begum would like about

vour cooker at home; and what things about it would not
suit her?

{5 Dt Eductina
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