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Dear Friend

Thankyou for booking the play BHELA - The Raft by Shamim Azad,

We hope that you will find our visit both stimulating and enjoyable.

This resource pack has been designed to aid you in follow up work with your class. The
pack includes examples of how a Drama in Education Programme can fit into many
areas of the National Curriculum; however, it is not meant to be exhaustive and you will
no doubt find many ways of following up our visit

We welcome any thoughts, ideas, suggestions you may have about the play and we
have provided a questionnaire sheet with this pack for you to fill in and return.

We hope you find this resource pack useful and will be able to find time to fill in the
evaluation sheat.

R g
Best Wishes e

I.'_'_.-

Esther Springer
Tour Co-ordinator
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WHOSE LANGUAGE IS IT ANYWAY?
An essay by Monica Forty '




Whose langauge is it anyway?

The hardest thing for me to accep!t as a teacher committed to anti-racist child centred
education and having worked extensively with bi-lingual children, was the removal (
almost overnight ) of language from the primary curriculum. The government sponsored
usurper, English was put in place. So with a resounding click of the ring bound national
curriculum folders the death knoll of language was sounded. In one fell swoop, the
hierarchy of langauges was formalised, giving into the hostile attitudes of the standard
"English® stalwarts in power,

My critics will cry "hold on, aren’t you being a bit dramatic here? After all language,
English it's all the same differencel"

Well for me it's not the same. The word language embraces a whole plethora of com-
municating systems from a body language to advanced satellite communications, .
whereas "English" is a prescriptive and limiting label with many conflicting facets. Afier
all what do the "powers that be" define as being English? The global perspective of
English is vast and complex - do Americans in Harlem and Australians in Sydney speak
the same language? They would both probably be labelied as English speakers. A
microcosm of this dilemma can be seen In a classroom - Stuart who speaks London
dialect and Sara who speaks Newcastle dialect have taken on varying syntactical sys-
tems but who are both subject to appraisal under the same English national curriculum.

So whose "English” are we talking about? It is generally perceived that English means
standard English, a langauge system that is used by a small minority of people consist-
ently and a few percent more in that dreaded letter to the bank manager. Thus the
term "Cnglish" becomes yet another weapon in the power struggle for, and control of,
class and race superiority.

Under the National Curriculum the Bangladeshi pupils in my class who speak Sylhet|
and who are in the process of learning standard English and Arabic come low in the
langauge hierarchy. The children are penalised for not having achieved a certain level
of English and at the same time not credited for their multi-lingualism ( balanced or
otherwise ) and all the langauge experiences they have acquired. Yet the children are
faced with the fundamental discrimination within a racist and classist education struc-
ture that embraces cultural and linguistic tyranny.

Thank goodness | am not alone in this viewpoint; | am joined in the struggle for lan-
guage democray and a move away from the old ideas of lanuage and language teach-
ing ( namely grammar - there, I've said it! ) by scholars { such as Barnes, Hancock in
their response to the Kingman report "learning me your language” ) linguists and teach-
ers. The struggle for langauge democracy and more appropriate language teaching
and assessment is based upon the definition of what langauge is. A coherent expres-
sion of what language is can be found in the Cox report

(paragraph 6-18):-



“Language Is a system of sounds, meanings and structuras with which we make

sense of the world around us. If functions as a tool of thought; as a means of

social organisation; as the repository and means of transmission of knowledge; as

the new material of literature, and as the creator and sustainer - or destroyer of human
relationships. If changes inevitably over time and as change it is not uniform from place
to place. Because language is a fundamental part of being a human being, it is an
important aspect of a person’s sense of self: because it is a fundamental feature of any
community, it is an important aspect of a person's sense of social identity”

| would add too that no one language form is superior to another but that the context of
communication would lend itself to perhaps a particular form of language.

It is at this point that | return to the issue of standard English with its value laden notion
of correctness in the light of the issue of superiority. | have no problem with the lan-
guage form of standard English - that the children in my class should have access to it
is in no doubt. It will, though be considered alongside ( in status terms ) the many other
lanuage systems and their appropriateness in a variety of contexts. The language
above all others is that of the child and that under the National Curriculum no child,
whatever language they speak, should be denied equal access.

Monica Forty - Language Co-ordinator (Tower Hamlets)
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FINDING OUT ABOUT FLOODS
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Our play Bhela -The Raft is about a flood that hits Bangladesh -and about
how its characters learn to survive and deal with hardship caused by the
inundation of so much water.

In some parts of the world, a fload is a fact if life and people develop ways
and means to prepare for it, to minimise the damage it causes, but more
importantly how to take advantage of what other people think of as a
'disaster’,

is 7
A flood is a body of water that normally covers dry land.

- Aflood is usually thought of as something harmful and devastat
ing. Floods can destroy homes and even carry off the top soil
leaving the land barren. When people are not prepared, floods can
cause huge losses,

- However, sometimes floods may be helpful. For example, the
yearly flood of the River Nile built up the plains of Egypt and the
made the Nile Valley one of the most fertile regions in the world.
These floods brought fertile soil from lands far to the south and
deposited the soil on the Egyptian plains.
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Many rivers overflow their normal channels about once every two years,
Common causes of river floods are:-

- too much rain at one time

= sudden melting of snow and ice

- heavy rains from thunder storms which can produce "flash
floods"

Pcople who live on land near the sea may also experience floods. Some
causes of sea coast floods are:-

- from hurricanes and other powerful storms that drive the water
against harbours and push the waves far inland.

- global warming as a result of the "Greenhouse Effect”.

- even from unusually high tides.
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- The Huang He (Yellow River) in China is known for its tendency to
overflow its banks. The river has been called "China's sorrow”
because its floods cause such great destruction. Soil carried by
the Huang He has been deposited in large amounts at the bottom
of the river. As a result of the soil deposits the riverbed has been
raised thus increasing the chances of flooding.

- Three major rivers - the Brahmaputra, Ganges and Meghna - flow
through the flat plains that cover most of Bangladesh.They over
flow in periodic floods and deposit fertile soil along their banks,
Many of the floods do cause great damage.

- The Mississippi-Missouri river system in the USA and the rivers
that flow into it such as the Ohio also overflow at times. One of the
greatest floods occurred in 1937 when the Ohio and Mississppi
valleys were averrun by the rivers.




On a large sheet of paper ask the class to list of the preparations that were
made in the play Bhela for the coming of the storm.

Ask what other preapartions they would make that were not seen in the play.
Complie a list of the ways in which these preparations would be necessary
and useful.

Divide the class into five of six groups. Taking the lists of the various ideas
for preparing for the flood, ask each group to act out amongst themselves
how they would organise themselves. Who for example would make the
decisions, how would decisions be agreed and tasks delegated. If there was
disagreement, how would a compromise be reached?

Exercige 2

Ask your class to write a story entitled "When the flood came”, Their stories
may include ideas from Exercise 1, but also ask them to think about the
emoations that would be felt. You may make reference for example to Sadek
who experiences the flood in Bangladesh for the firts time. how might Sadek
write a story entitted "When the flood came” upon his return to London?




ANCIENT STORIES OF THE FLOOD
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The story of the Flood was one of the most popular tales of ancient times
and is found in several ancient langauges and religions but has been
reworked to suit different areas and cultures.

In Mesopotamian literature Atrahasis is the wise man
who built an ark and saved mankind from destruction.
Aleng with his wife he survived the Flood and was
granted a form of immortality by the great gods. In this
story the Flood was sent by the gods in order to reduce
overpopulation.

In the ancient Sumerian cycle of poems Gilgamesh,king
of Uruk, meets Atrahasis, here he is called Utna pishtim,
and he is the sole survivor of a universal deluge about
which he had been warned by a god. In the epic of
Gilgamesh the Flood story is used to mark the end of

a time in history after which it is no longer possible

for a mortal man to win immortality and it marks an

end when true sages lived on earth and brought to
mankind the arts of civilisation from the gods,




In the book of Genesis in the Old Testament, Noah
appears as a righteous man who wins God's favour
at a time when He regretted having created mankind
and resolved to wipe it out. God told Noah to build
an Ark, to take his wife and sons, a pair of every
living creature and every kind of food. It rained for
forty days and forty nights and the water covered
the highest mountains, When the Flood receded,
Noah's ark ended up on Mount Ararat.

In the 1st Century BC Apolledorus told the story

of Deucalion, son of Prometheus, who survived
the Flood. The story was retold by the Roman
writer Ovid in his book Metamorphoses. In it, Jupiter
commands Neptune to send a Flood to destroy
mankind who persist in their wickedness. But
Deucalion and his wife Pyrrha are the most
righteous people and when the floods come ihey
get into a boat and pray to the gods. Jupiter
dispersed the clouds and saved Deucalion and
Pyrrha whose boat ended up on Mount Parnassus.

In the 6th century Indian myth, Manu was advised
by a fish to build a ship as a means of escape from
a coming flood. When it came, the fish towed the
ship to a mountain top.
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Exercise 3

Ask the class the visit their library to find out more details
about the stories of some or all of the survivors of the

ancient floods mentioned before. Ask them to spot any
similarities of ideas and patterns in the stories eq. the
reason given in the story for the Flood, the journey of the
hero and what happened after the flood.

Ask the class if they know of any other ancient story
or myth that figures a Flood. Have they come across
any new flood stories in their research?

Ask your class to write up their findings for a project
about the Flood in ancient myths.




WATER
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"Waterwater everywhere, nor any drop to drink" Coleridge.

During the course of Bhela it soon becomes evident that the flood water
which threatens Dadi, Sadek, Kalim and Kanchi is itself also a very
important character in the play. It determines their actions and their lives.
When it recedes Sadek and kalim feel safe, when it rises again it threatens
their new found sense of security The water surrounds them totally. Sadek
fears the water, not only because he may drown but also because he thinks
it is polluted. '

This chapter will look at some facts about water, water polution and images
and ideas about water.

INTERESTING FACTS ABOUT WATER

How much water is on the earth?
There are a million million (1 .000,000,000,000) gellons
of water per cubic mile.

How much of the earth's water is fresh?

only about 3% of the earth's water is fresh, About 3/4
of the fresh water is frozen in glaciers and icecaps.
Glaciers and ice caps contain as much water as flows
in all the earths rivers in a 1,000 years.

How much water do living things contain?

All living things consist mostly of water, For example, a
the body of a human being is about 65% water: an
elephant is about 70% water; a potato is about B0%,
water and a tomato is about 95% water
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What are the different forms of water?

Water is the only substance on earth that is
naturally present in three different forms - as

a liquid,a solid (ice) and as a gas (water vapour).

What is the single largest use of water?
The single largest use of water is by industry.
It takes about 150 gallons of water to make the
paper for ONE Sunday newspaper.

Can water ever be used up?

Water is used and reused over and over again.
Itis never used up. Every glass of water you
drink contains molecules of water that have been
used countless times before.

97% of the water in the world is in the oceans.
About 3% is fresh water
Water is the most common substance on earth. It covers mare than 70% of

the earth's surface. It fills the oceans, rivers, and lakes, it is in the ground
and the air we breathe. It is everywhere. Without water there can be no life.

Water shapes the earth. rain beats down on the land and washes soil into
rivers. Oceans roll and smash against the shore carving cliffs and carrying
away land. Rivers cut through rock chiseling out canyons and build up land
where they empty into the sea. Glaciers plough out valleys and cut down
mountains. Water shapes the world we live in.
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Millions of homes in Asia, Africa and Latin America have no running water.
The people must haul water up by hand from the village well or carry it in
jars from pools and rivers far from their homes.

Yet in the USA for example every person uses

- anaverage of 70 gallons of water a day in the home

- ittakes 3 gallons of water to fllush a toilet

- ittakes 30-40 gallons of water to atke a bath

- each minutes under the shower uses at least 5 gallons

- It takes up to 30 gallons of water to run a washing machine.




Exercise 4

On a large sheet of paper, ask the class to list the various uses to which we

put water.For
example:-

Agricultural -

Industrial -

Recreational _

In the home -

in the irrigation of dry land

dams to produce energy and electricity
waterways are used to transport goods
to fight fire

swimming pools
sailing

fishing

tourist spots

cleaning

cooking food
bathing

carrying away waste
brushing teeth

Ask the class to visit their library to find out how the water that comes out of
their taps is brought to them.
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Flushed out by the ancients

The ancient Romans built
sophisticated water
networks, but it was many
centuries before modem
Europe followed.

5 THE water price regulatar,
Aﬂfmt (OMice of Water Services)
considers fatare price limits for

the water compantes, fears are being
rakéed aboot the cost and quality of cur
waler,

In fact, the search for frech and safe
waker has been A constant concern from
dariiest times. The first clvilisations
zattled around rivers, and one of their
first technological achisvemsanis was
ihe sink ing of wells for fresh water.

Az glty papulations grew, natural
waler supplies could not keep pace
with demand. Ancient peoples solvad
the problem by bullding reservoirs for
storage, and canals and agueducts for
maving water from sources (o seitle
memnts. They also discovered that water
could ba made safer for consumption
by boiling and filtering Et.

The ancient Greeks organised com-
minal water supplees in heavily popu-
laded areas. They used a system of
plpes and tunpels to transport water

reservoirs to cities, Plpes were
made of clay cemented topether and
glazed on the inside, City-dwellers
collected their water from public
fountains or, sometimes, from storage
tinks in streats and private houses,

The Romans built complex systens
o supplying water bo all parts of thelr
empire, Rome's nesds were so great
thal a vast network of waterways and
agqugducts was built bo supply it

From earliest times city planners
have had to deal with the problem of
keeping witer supply and drainage sys-
teme separate. The Bomans wsed clay
Plpes lo remove raln water and load
mMpes [or supplying water. In Rome
itseil. open sewers iransported waste to
tha river Tiber. By the sixth century
BLC parts of the main sewer, the “choaca
maxima™ were coverad and by the
third century AD the whole syatem was
underground.

After the eollapss of the Roman
empire. ils water supply. sewer and
drainage systems fell into disuse Lingil

the 18th century communal loilets
calied privy vaults, shared by geveral
households, were the norm in Europe
These wauld be cleaned outl period.
bcally, the waste collected and taken to
cesspoals autside cities. People from
Lhe utﬂ:r classes would have their
prelvy build over a watercourss to act as
a natural Mush,

In 1582, the Duteh enplneer Peter
Morice bulll & pump at London Bridge
powered by water.wheals to help sup
plement London's water needs. But
only in the ITth and 18th centurbes did
London and Paris develop water

Camelford

BAITAING worsl ceae of domisklic water
comamination happaned i Cameliond,
north Carmaall, in July 1R38, when the
e supphy o 20,000 peopln was
poisoned. Twenly sannss of aluminium
sulphate soluticn wan pud ko 1he wrong
kank ot & Bostment plee, The water
coused glersach paing and vomiling,
muny people’s skin and mada el

s¥stems to rival those of ancient Rome
In 1609 & private company bapan con:
sirwctlon of the Mew River — a vast
watarway gtill in use today — o bring
water from Hertfordshire to Londan,
and waoden pipes supplied houges in
London, In 1781 steam pumps were
introduced to spesd up the process.

By the early 19th century., contams
mation of city water suppliss was
becoming serlows. Disease was rife,
caused by the presence of bacteria in
drinking water. Although water {iles-
ing was introduced it London m 1020,
there were four cholera authreahs in
Britain between 1831 and 1866 killing
tousands Many peopde alse died from
typhold, including Queen Vicloria's
husband Albert. Duriisg this periog the
phvslcian Jehn Spew praved dihai ihe
chglera cuthreaks in London were
linked 10 & poblic wall comlamineted Fr
privy vaules nearby. In IHSZ tho
Metropolis  Water Act stoppad

25

drinking water being taken from
sources In central London, including
the Thames. When the health hazards
of privy vaults became clelr, people
began to discharge their waste into the
drainage system desioned to take rain-
water to rivers.

Calls for better sanitary conditions
by campailgners such as Sir Edwin
Chadwick led to the 1875 Public Health
Act. Inspectors were hired to check on
standards of water supply and drainage
and new sewers were built to separate
waste from the fresh water supply,
Theere were also new reservoirs to sup.
plement the water supply. In 1897, chlo
rine was used for the first time to dis-
infect the water supply. p

In England and Wales at the slart af
this cantury there were over 2,000 differ.
ent water pperations, including 786 local
authorities. The 1945 Water Act brought
In & code af practice and encouraped e
amalgamation of companies. By 1963 the
number of different water companies
had beeny reduced o under 200,

The 1973 Water Act created 10
publicly pwned regional water authori-
ties, These were 10 be responsible for
witer supply. sewage and the regula-
tion &f water guality and poliution
under the pverall control of the
Department of the Environment,

In November 1980 {hese water
autharities were privatised. They are
naw Public Limited Conpanies in
which people can buy shares. There are
also 21 smalier, independent water.
supply caompanies, The 1909 Water Act
glzo sel up the Drinmking Waier
Inspectorate fo regulate the quality of
the water provided by the companies,
Oiwal to regulate the prices they
charge and the Mational Rivers
Authority to regulate the quality of
waste waler when it enters rivers or
the sea in order to protect the water
ENVINDNTsEnE.

Environmental groups hawve
recently publicised pollutlon of the
water envirenmend by industrial and
sewage emizglons inio rivers. In
respanse, the Government wrote off the
dedds of the water companies when pri
vatised and gave them £1.6 billlen ta
hielp with emvironmental improvements,

But the EC wants still further
Improvements in standards. In 1891
Euvrapran governments signed the
Urban Wasie Water Treatment
Directive, This 884 targets for (he treat
ment of discharges 1o rivers and
coasial areas 10 be reached by 2005



A very costly clean-up

The Government now
has to deal with tough
European laws to
improve the quality of
water in Britain.

HEN the 10 repional water
Wb:ludt Wene privalised in 1995,
suppaeters of the move argued
that this would lead to belter water
standards, Under the old system, the
water boards regulated themselves.
With the creation of the Matioral Rivers
Authority and the Drinking Water
Inspectarate, it was believad that water
purny weald be maore strictly contralbed.
In 193] the NRA published a rapart
which said that pollution had increased
L nearly 4000 mibles of rivers betwosn
[565 and 1980 b the water qua-
lity of 11 per cent of rivers in Emngland
-and Wales had improved, it had wors.
ened in 15 per cent. This contrasted
with a steady improvement of stan.
dards ever the previous two decates

Ted Thairs fram the Water Servises
Assttlation, which represents (he
‘water companies, claims that these
Tigures are misleading. “T. hawe
been improvements in the methods
used to measure water contamination,
The decline is, at most, minimal and
the measures in place mean that waber
will improve in the futire, Chver 50 per
Cent of our rivers are in good or fair
conditicn. "

The NRA saye, however, that new
data indicates the beginnings of an
upward trend in water quality, Much of
thiz is due fo the impact of imprave.
menis made by the water companies rg
their sewage treatment works which
&re  00W  becoming  apparent,
Newvertheless only 63 per cent of aur
rivers are ewrrantly classad as “good”.

A major headache for the Govern.
ment has been the high cose af
implementing the EC's Urban Wasge
Warer Treatment Directive, whick i
signed in 1888, This was 15sued o
ENsUre 3 recognised standard of sewngpe
fragisient was adopted seross Ewrope

Many sewape works will regRire
modernisation, bur in the CK dis:
charges 1o the sea are mose alTeciad,
Fumping sewage into the sea from:
ITATmenE waEs serving populatioss af

over 10,00 will be banned in mos:
Cases, unless it js first treated. The
consumer watchdogp Ofwat is o
deciding how much individual warer
companies may charge users over (e
infiation rate. These so-called K-pates
will be afficially announced in July and
have 1o allow for the east of enviren
mentsl improvements, Last year Ofwal
estimated the cost of implementing the
direstive at £10 billion. This wouwld 1ead
i bilis being doubled in some areas by
the end of the cendury,
Environmental groups such as
Friends of the Earth say thar the
Government and (e waler CAMPan s
ave Uding the BC directive as an eycuse
fa divert resources from other areas
not eovered by it These include prime
Sites of Special Sclentific Interest such
a5 tértain bird sanctuaries anpd

b :

“The water campanies are Y h:
ically piaving on secple's fear of hikph
bille and, let's face if, they are making
huge profits,” said an FoE spokos.
WA,

But the WSA's Ted Thairs rejects
stch arpuments: “The simple reality is
that 70 per eent of the profiis are rein.
vested in the industry. This 1= private
industry, and sharsholders do have i
have a return an their iBvestmen: ©

Olwat has suggested metering as
e way of maximiing revenue in the
future. By measuring the amount of
water used, it arEUes, customers and the
Wibor companies wil become more con
sCious of water conservaticn. This
would particularly benef:t areas ar
water shortage like East Anglia
Anglian Water, which dglready has a
high rate of disconnections, has bEgan &
well-publicised policy o water.
metering. But Ofwat is stifl debating
haw peaple will have to pay for their
watar. When a chargecard scheme was
tried owt on 800 pesple in Birmingham
last vear, a third wera cut alf

The Gavernment is now DTORasEny
1o privatise water in Scatiand, Al
present, the nine regional and istand
counvils are responsibile for water gt
Py and sewage in Scedland with mas
of the water provided by the Centeal
Seoafland Waler Dovelopmeni Board
Muoves for priviatisation are Extremely
unpopalar besause water is plentiful iy
scatkand amd. ar present, rheag

Water will also be an jssue in the
lortheoming loca! eieciions. [n e
silith-wesy water bills have mere than
dtelded over thie past Nive voges
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Developing writing through storytelling
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DEVELOPING NEW WRITING THROUGH STORYTELLING
by Sandia Vaccinha ;

The objective of these exercises is fo create a framework to enable new writing. More often than not
writers are given "a brigf' to work within when they are asked {0 creale a story, a poem or a play, Aclors
are also given 'a brief " in the form of & character. During the rehearsal process we are expected to reach
a specific set of goals by & particular time. Ironically, the crealive process often makes vary prescriplive
demands! There are obvious positive and negative aspects fo this way of working, Let's concentrate on
the positive ones! it is usaful to work within a given strucfure as it enables one to focus on a set of
ideas.This set of ideas can be interpreted in many differant ways and it is the interpretation that requires
discipline and imagination in an effort to make a concapt interesting and original.

Here are a set of exercises to work on with your pupils. When they are complete perhaps vou can
ask your class fo do a presentation. If you want your children perform their work you should explain this
to them when you first intfroduce the exercisas. Hopefully this will enable them to wark in a style they wil
also find easy to express through voice, The two varses | have created may not scan when you read
them, but when | recited them alowd they fit well fogether (they are not meant to riryme by the wayl). |
think this happened becausa | created the pieces knowing that | would present them, Allow your children

to tailor their work to sult theilr own particularities!
FORMING A POEM
All of the following exercises are based on the theme of the sea.
Exercise one.

Choose a word to describe the sea.
For example: the sea is ROUGH .

Choose an emotion which you can connect to your adjective

For example: the sea makes me feel FRIGHTENED




Decide why your chosen aspect of the sea stirs this particular emotion
in you, i.e. is it because of what the sea looks like, smells like, sounds
like?

Sum up your feelings of the sea in the last line of your poem.

Give your work a title.
Now join the chain of words together .

THE SEA....

The sea is rough.

This makes me feel frightened.
It looks like dull foam.

It smells like damp salt.

It sounds like raw cries.

The sea is not nice

You can then choose another adjective and allow children to expand the
amount of words within the verse if they are able to.

JOY.......

The sea makes me feel joyous.

It looks like a rug of warm honey.

It smells like the zest of sweet Basil.

It sounds like the deep, belly laugh of Mother Nature.
| love the sea.
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Exercise two.

The objective of this exercise is to build trust amongt the pupils in your
class. To promote the idea of reponsibility and introduce them to the oral
tradition of telling short stories related to other people's personal histories.

LOOKING AFTER EACH OTHER'S STORIES

Split your class into pairs. Ask them each to take an object that is per-
sonal to them . Ask them to describe the history of the abject to their partner
(e.g. who gave it to them, what was the occassion, how long have they had
it etc.).

"Please emphasise to your class that it is their emotional attachment to
the object that is of greatest relevance, NOT the price of the object!

Come back together. Ask each pair to describe their partner's object. The
partner's job is to listen and make sure all the information is accurate, noth-
ing added, nothing taken away!

THREE SHORT STORIES

Ask your class individually to create three short stories about:
What lives at the bottom of the sea?

What lives beyond the edge of the sea?

What lives in between the waves?
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DEVISING A PLAY

Ask your class to devise a three minute play with a clear beginning , -
middle and end. Within the play one of the characters must go through a
process of change another must go through a process of conflict. The char-
acters can either go through these experiences individually or collectively.

The play must include the following extract ( which can be adapted!).

"....... When she came lo the edge of the sea she lified the folds of her
san and tucked them up at her waist. Then she waded into the waves that
came rushing up over her feet and swirling abou her ankles in creamy foam.
One of them was daubed with red and white powder. It was a sacred rock...'
Anita Desai.




LANGUAGES




Language comes from people talking.

Talking doesn't have to be verbal, you can talk to people with your hands or
your physical expression.

Sometimes people have found that they wanted to say something but they
didn't have a word for it in their language.

What do you think they did?

Sometimes they invented a new word. Sometimes they borrowed a word
from another language.

People still borrow words from other languages when they want a new word
for someting.

Look at this list of words

Anorak Zebra Cot Pygamas
Balcony Cafe Hamburger Sugar
Bamboo Caravan Karate Tea
Bungalow Chocolate Mattress Yogurt

Do you know them all? Do you use them?
Are they English words? - How do you know they are English words?

Some of you may say "Because we use these words"

34



The truth is they all come from different languages. The English language
has borrowed them. In fact the English language has taken them.

Exercise One

Get a large dictionary. See if you can find the langauges that English has
taken them from.To help you here are the langauges the words belong to;
however they are all jumbled up....

rabic Chinese Bantu Eskimo German Hindi italian

apanese  Malay Mexican Persian Turkish French (Nahuatl Indian)

Do you Inow any other words that you think have been borrowed by the
English language?
Make a chart or a display of the wordsyou know.

Earlier we mentioned that you don't have to be verbal when you talk to
someone, for example people who are deaf have created sign langauge in
which thay talk to each other by using signs.

Here are some signs - try them!

2 _@@i L _EZ‘E i’ -*EE i% ’@i.@:
Ahkeaies

1

Now try talking fo each other without using words or signs, just use facial
expressions. Is this more difficult than using signs or spoken langauge?
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Hello! What's yn@

Here are some examples of exchange of greetings which have been trans-
lated into a range of languages. (NB: In those langauges which use a differ-
ent script, an approximate English transliteration is given)

Exercise 2

What about a chart illustrating two or three examples? The children could be
asked to add

examples from languages spoken in your class or if you want to extend this
idea then add examples of languages from the whole schoal. '

The basic exchange First Speaker: Hello!
Second Speaker: Hello! What's your name?
First Speaker: I'm (name). What's your name?

L I I I T 1T T
g DANISH ik
First Speaker: Davs {pronounced Dow)
Second Speaker: Davs. Hvad hedder du? (Dow vuth hither doo?)
First Speaker: Jeg hedder vibeke. Hvad hedder du?
(Yai hither veebikker, Vuth hither doo?)
\. J
7
FARSI (spoken in Iran) 3
First: Salam
Second: Salam. Nam e Shoma chi e?
First: Nam e man Hassan e. Nam e shomache a7

3k




Turkish

First: Merhaba
Second: Merhaba. Isminiz nedir?
First; Benim ismin zeyneb. Sizinki nedir?

% y
- 5 Y
(Punjabi

First: sat sri akal
Second: sat sri akal. Tuhada nam ki heh?
First: M era nam Balbinder heh. Tuhada nam ki heh?

L5 o
(Chilean (Spanish) A

First: Buenos dies,
Second: Buenos dies. Cual es tu nombre?

LJ_’irst: Mi nombre es Carlos. Come te llamas tu?

First: A sulam-u-aliykum
Second: A sulam-u-aliykum. A pka nam kyah heh?
First: M era nam Haseen heh. A pka nam Kyah heh?

N B

Gujerati

First: Mamaste.
Second: Namaste. Tamaru nam shoo che?
First: Maru nam Dhirendra che. Tamaru nam shoo che? JI

e

(" Hindi i

Firstt  Namaste

Second: Namaste. A pka nam qya he?

First: M era nam umesh he. A pka nam qya he?
e V.
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The Langauge Collection

Some activities around language

Activity One

Who do you know that can speak languages other than English?

Make a word collection. The collection could be words for common thing's- -
try these words out in as many languages as you can find!

Mother, house, car, baby, school, water, laugh, red

Activily Two

In the play Sadek is visiting Bangladesh for the first time ans we meet him
as he is shown around the famous Ashwin Fair by his uncle. Perhaps Sadek
wrote letters to his uncle in

Bangladesh before travelling out there. If he wrote to his uncle he would
have had to put stamps on his letters.

How many stamps from different countries can you bring into the class-
room?

Visit the library to find out as much as you can about the country and what

Is depicted on the stamp. How does the stamp represent the country? can
you think of other images to represent the cou ntry?

35



FIRST NAMES

In many languages of the world people’s name have meanings.
Do you know what your name means?

Sometimes the same name comes up in different languages but the spelling
may be different. Here are three lists. The first list contains the names of
people wha live in Britian today. The second gives the langauge from which
the name comes. The third list gives you the meaning of each name.

' ™
Amanda Latin Lovable
Miranda Latin To be marvelled at
Wayne Old English Wagon maker
Sadeque  Bengali Friend
Philip Greek Lover of Horses
Luna Bengali Moon
Tamana Bengali Hope
Angela Greek Messenger
Shobuj Bengali Green
Donna Italian Lady
Michael Hebrew Who is like God
Shamsum Bengali Light of the Sun
Shapla Bengali Waterlily
Neil Gaelic Champion

b A

What first names are there in your class? Make a wall chart of the names.
Find out which languages they come from. Also try to find out the meanings
of the names. Visit your local library to find out if they have a reference dic-
tionary of names.

What names are there in your family? Find out what the names mean and
where they come from.
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LIFE IN BANGLADESH

o

The following section has been taken from the resource pack entitled Dhaka to Dundee
and is published by War on Wanl campaings Lid 1987




JOBS EXERGISE

Aim

To compare the jobs done in the studenls' own homes with

those done in some Bangladeshi homes.

To draw attention to the different workloads of women and men.
To enable students who have similar experiences w peaple living
in Bangladesh to hawe their experiences validated,

Touse photographs from Bangladesh that countar the usual
negative images {eg. of the passive victim ) found in the media
To encourage the students to talk and learn from each other and
Lo produce a class display.

® Inthe [ ing description the eereise s runwith 24

Time needed (photographs)
[5 minutes.

Materials (photographs)
O copy of each job photo sheet for every set, paper and pens

Method (photographs)

* [hvide the class into sets of eight.
# Hand ot the four job photo sheets to each et

# [niliate discussion by looking at one of the sheets and
enciraraging the students Lo answer questions such as:
What iz going on in this photo?

How is this done in Britain?

Droes it look hard or wasy?

15 it important work? Why?

D any of the people you live with do this job?

What surprizes you abgut this phaoto?

® Ask the students to wrile thair own questions about the
photos on & separate piece of paper and see i other students or
the teacher ean supply te answers, using background nodes,

4l
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Time needed (jobs grid)

40 minubes

Materials (jobs grid)
One jobs grid for each pair in each set, extra photos.

Method (jobs grid)

® Extra photos'slides/posters can be used for this exercises butl
be warned that it may be difficult to get photos of women's jobs.
Give each pair in cach sel a jobs grid.

& Looking again at the photos and their captions, ask the
students to put ticks in the appropriate boxes under
‘Bangladesh’, according to which people do which jobs (first four

columns).

& (o through the first two with them, making sure they tick the
right box. There should be two ticks if two groups are doing the
same job (for example, a girl and & woman) but only one tick if
several of ene group (for example, two girls) are doing the same
jiob.

e Any particulariy surprising results can be discussed, using the
hackground notes and any students' experiences of life in
Bangladesh. Many points will have been covered in the
photograph exencize,

& Each pair in each set of eight is now going to find out the jobs
done by ona type af person only, in their owm households. (One
pair will find oat about girls’ jobs, one about boys' jobs, one about
women's jobs and one about men's jobs,
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Jobs Girid

JOBS

BANGLADESH

WOMEN

GIRLS BOYS

MEN

COOKING FOOD

LOOKING AFTER TOOLS

LOOKING AFTER ANIMALS

SHOPPING

TIDYING AND
CLEANING THE HOUSE

WASHING CLOTHES

BUILDNNG OR
HEPAIRING THE HOUSE

WASHING THE DISHES

COLLECTING AND
CARRYING WATER

LODKING AFTER CHILDREN

LOOKING AFTER TOOLS
OR TRANSPORT

WORKING ON THE
LAND, FISHING
OR GARDENING

MAKING AND
AENDING CLOTHES

*REPARING FOOD
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® Make sure that every pair is sure aboot which type of person
they are dealing with. Tell them to write the name of that type in
the fifth column on the jobs grid under ‘Britain’.

& Bach pair then interviews first one other, and then every
other member of their set by pairs, They have to find out what
Jobs are done by their designated person (e.p. girls) in all the
families of all the people in their set, The pair doing girls' jobs,
then, would discover in how many families in their set girls do
each of the jobs on the jobs grid.

o Some helpfal points in filling out the grid for girds would be:

— IT any girl in a particular household regularly does that job, put
a tick in the boo

= [t doesn't matter if they don’t always do the job or are not the
only person in the house to do it

- If more than one gir in the household does the job, only put
ond Liek,

— I there are no girls in the household, don't put any ticks.

& The teacher most be careful that all possible permutations
have been covered in the interviews. It might be nseful to make
a list of them beforchand (e.g. the pair representing girls
interviews the pair representing boys, girls — women, boys -
men, boys —women, etc).

An example of a completed jobs grid is shown.,

Time needed (pictogram)
40 minutes,

Materials (pictogram)
Fictograms for every job labelled by name of the job, several
sheets of sticky dots in four different colours.

Method (pictogram)
® (nce the ticks for each job have been added up, the results
ean b shown on a pictogram, like the one illustrated.

& Decide which colour ks Lo represent. which type of person and
ghve the relevant colour dots to all the pairs.

® Tell the students to stick one dot on the pictogram for each
tick on their grid. This way the class results are collated, and
makes a clear visual impact about the work and roles of men and
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Discussion questions

1 Da any of the results surprise you!
Who wrks Live most?
Whao works the least?
Why da you think this is?

2 What are Lhe differences batween the division of jobs in

_ Bangladesh and in Britain?

What are the similaritios?

Do vou think that young people in Bangladesh work harder than
those in Britain? Why?

3 Are there any jobs done mostly by twe groups of people? If 5o,
which groups are they and why? (e.g. girls and women, bays and
girls]

4 Why do some people do jobs that others don't do?
Is this fair?
How could it be changed?

& Are the jobs on the grid important?
Are some more important than others or more difficult than
others?

6 Which jobs are thought to be harder, men's or women's? (e.g.
carrying a bueket of water weighing 30 1bs or chopping wood).
Are paid jobs, such as working in an affiee, more important

than job bn the house?

Should people be paid for doing housework?

Would people be able to do paid jobs if nobody did the
housewors!

Can you look gfter children and do a paid job?

How could these inequalities be changed?

7 Do wou think you do your fair share of jobs in the housa? A parent responds i Lhe
Do you think that you will do more now? student’s work on jobs.

OHaRA TO CURDEE




